South Pointe High School (002841)

IB Inclusive Education Policy
Introduction
South Pointe High School offers a challenging program of academic study designed to prepare all students for success beyond high school.  The curriculum incorporates real-world experiences in local and global contexts within a college preparatory teaching and learning environment, in a collaborative setting, that nurtures the development of students as active citizens, leaders, researchers, and critical thinkers, including emphasis on inquiry, problem-solving and reflection.
Philosophy and Purpose
South Pointe High School believes that every child can learn and should be provided with the means necessary to ensure success as a lifelong learner.  Therefore it is our program’s vision, aligned with the vision of the International Baccalaureate Organization (IBO), that all students receive the necessary resources, guidance, accommodations, and support needed to access the IB program and achieve success within it.
The purpose of this document is to provide information to members of the school community regarding the guidelines and responsibilities of serving our students with learning support requirements as outlined in the IBO’s Candidates with assessment access requirements document, last updated August 2017.
Principles
All inclusive assessment arrangements that may be authorized by the IB are based on the following principles (as stated in IBO’s Candidates with assessment access requirements document, pgs 4-5):
1.1 The IB must ensure that a grade awarded to a candidate in any subject is not a misleading description of that candidate’s level of attainment, so the same standards of assessment are applied to all candidates, regardless of whether or not they have learning support requirements. 
1.2 Inclusive assessment arrangements, including reasonable adjustments, are pre-examination measures for a candidate to access the assessment. They cannot be requested retrospectively either for oral or written examinations. 
1.3 The arrangements requested for a candidate must not give that candidate an advantage in any assessment component. 
1.4 The inclusive assessment arrangements described in this document are intended for candidates with the aptitude to meet all assessment requirements leading to the award of the diploma or course results. 
1. 5 When inclusive assessment arrangements are necessary for a candidate during the course of his or her study of the Diploma Programme or practice examinations, the school may provide the arrangements. If the arrangements are required for assessment, this document lists the arrangements that do not require prior authorization from the IB. For all other arrangements, prior authorization from the IB Global Centre, Cardiff is mandatory. Similarly, if a Diploma Programme candidate has difficulties meeting the requirements for creativity, activity, service (CAS), IB Answers must be consulted. 
1.6 Schools are advised to plan inclusive assessment arrangements for their candidates based on the IB criteria as stated in this policy and teachers’ observations of the candidate in the classroom during class work and tests. 
1.7 The inclusive assessment arrangements requested for a candidate must be his or her usual way of working during his or her course of study. Only in very exceptional and unusual cases, will the IB authorize a request for inclusive assessment arrangements that are not the usual way of working and that have been put in place to support the candidate only in the last six months of study or thereafter, just prior to the examinations. 
1.8 The IB aims to authorize inclusive assessment arrangements that are compatible with those normally available to the candidate concerned. However, authorization will only be given for arrangements that are consistent with the policy and practice of the IB. It should not be assumed that the IB will necessarily agree to the arrangements requested by a school. Coordinators are required to provide information on the candidate’s usual method of working in the classroom. 
1.9 The IB is committed to an educational philosophy based on international-mindedness. Therefore, the inclusive assessment arrangements policy of the IB may not reflect the standard practice of any one country. To achieve equity among candidates with assessment access requirements, the policy represents the result of a consideration of accepted practice in different countries. 
1.10 The IB will ensure that, wherever possible, arrangements for candidates with a similar type of access requirement are the same. Due to the cultural differences that occur in the recognition of learning support requirements and the nature of access arrangements granted in schools, there may be some compromise that may be necessary to help ensure comparability between candidates in different countries. 
1.11 Each request for inclusive assessment arrangements will be judged on its own merit. Previous authorization of arrangements, either by the IB or another awarding body, will not influence the decision on whether to authorize the arrangements that have been requested by the coordinator. 
1.12 The IB treats all information about a candidate as confidential. If required, information will only be shared with appropriate IB personnel and members of the final award committee, who will be instructed to treat such information as confidential. 
1.13 If a school does not meet the conditions specified by the IB when administering inclusive assessment arrangements or makes arrangements without authorization, the candidate may not be awarded a grade in the subject and level concerned. 
1.14 If it can be demonstrated that a candidate’s lack of proficiency in his or her response language(s) arises from an identified learning support requirement, inclusive assessment arrangements may be authorized. (For subjects in groups 3 to 6, all candidates are allowed to use a translating dictionary in the written examinations.) 
1.15 A school must not inform an examiner of a candidate’s challenges (such as autism, writing difficulties and so on) or adverse circumstance. 
1.16 In the case of internally assessed work, teachers must not make any adjustments when marking a candidate’s work. 
1.17 The list of inclusive assessment arrangements available is revised regularly. The IB will consider alternative arrangements proposed by a coordinator, provided those arrangements could be made available to all candidates with similar requirements. 
1.18 According to the document General regulations: Diploma Programme, a Diploma Programme candidate may participate in three examination sessions to be awarded the diploma. At the discretion of the IB, a candidate with learning support requirements may be allowed additional sessions. 
1.19 If the nature of a candidate’s challenge and/or the authorized inclusive assessment arrangement might disturb other candidates during an examination, the candidate must take the examination in a separate room and be supervised according to the regulations governing the conduct of Diploma Programme examinations. 
1.20 Written examinations must be invigilated according to the regulations governing the conduct of Diploma Programme examinations. The person invigilating the candidate’s examination must not be a relative of the candidate, or any other person with whom there may be an apparent or perceived conflict of interest. 

1.21 Any issues that arise from the nature of the inclusive assessment arrangements, or any unforeseen difficulties encountered by the candidate during the examinations, should be reported to IB Answers as soon as possible.
Responsibilities of the School (as stated in IBO’s Candidates with assessment access requirements document, pgs 6-7):
2.1.1 Students with learning support requirements may need support and arrangements for both teaching and learning. Once a student with learning support requirements is enrolled in the school, it is the responsibility of the school to meet the student’s learning needs, including suitable arrangements for teaching and assessment. 

2.1.2 Although a number of inclusive assessment arrangements are available for students with learning support requirements, some subjects may pose difficulties for certain candidates. Careful consideration should be given to a candidate’s choice of subjects. The subjects chosen should allow them to demonstrate their strengths and empower them as learners. Schools may consult with the IB Global Centre, Cardiff before confirming a candidate’s subjects. 

2.1.3 In order to plan the access arrangements for a candidate, for both teaching and assessment, it is essential that the coordinator consults all teachers concerned at an early stage in a candidate’s study of the Diploma Programme. 

2.1.4 The inclusive assessment arrangements provided to a candidate must be planned in advance to give a candidate ample time to learn to use them effectively during classroom activities. 

2.1.5 The inclusive assessment arrangements provided for a candidate must be carefully individualized, planned, evaluated and monitored. They should be based on current, and not past, requirements. The purpose is to take away the disadvantage, to the extent possible, due to the candidate’s challenge. Under no circumstances should it give the candidate an advantage. Decisions on the type of inclusive assessment arrangements to be provided for a candidate must be strictly based on individual requirements. They should not be based on administrative convenience or inconvenience or provided as a standard to all students with learning support requirements in the school/classroom. 

2.1. 6 The inclusive assessment arrangements that are requested should be a candidate’s usual way of working. The candidate must be familiar with any assistive equipment, including a computer and any software authorized for use in an examination. When candidates require access to reading on coloured paper, the colour paper chart on IBIS must be used to choose the appropriate colour. This would ensure that the request for coloured paper for their examinations is in line with their usual way of working. If support from a scribe, reader, prompter, practical assistant/aide or communicator is required, the candidate must practise with the person acting in this capacity in advance of the examination. 

2.1.7 All requests for inclusive assessment arrangements submitted by a coordinator must have the support of the head of school. (All correspondence from the IB Global Centre, Cardiff concerning candidates with assessment access requirements will normally be addressed to the coordinator.) 

2.1.8 Before submitting appropriate documentation to the IB Global Centre, Cardiff, the school must obtain consent from the candidate, provided he or she is at the age of consent in his or her country, or from the candidate’s parent(s) or legal guardian. The school must also inform all individuals, who give consent for a school to submit documents to the IB, that if the candidate transfers to another school for the examination, the online application for the request for inclusive assessment arrangements along with the supporting documents including authorization, if applicable, will be visible to the coordinator of the new school. Further, the school must also inform the candidate, parent(s) or legal guardian that if he or she wished to withdraw the request for inclusive assessment arrangements before a transfer, he or she must inform the school of this at the time of transfer. Then, the school IB coordinator must immediately inform the IB Global Centre, Cardiff of this request in writing. 

2.1.9 If a candidate’s registration has been deleted after approval of inclusive assessment arrangements, it is the responsibility of the school to re-apply for the arrangements as the original authorization will be invalid. If a candidate’s subject/level registration has been changed after approval of modified papers, it is the responsibility of the school to inform the IB Global Centre, Cardiff about this immediately. Failure to do this will result in the candidate receiving modified papers for the original subject/level. 

2.1.10 It is the responsibility of the school to request for examination re-scheduling for the candidate where required. If a candidate’s personal examination timetable is such that, with rest periods and additional time, more than six and a half hours of examinations would take place in one day, rescheduling should be requested. All regulations and procedures that normally apply to rescheduling examinations must be adhered to. Information on rescheduling can be found in Diploma Programme Assessment procedures. An application for inclusive assessment arrangements must be submitted on behalf of a candidate by the coordinator using the online request form. Although, a teacher who specializes in teaching students with learning support requirements may complete and save the online application, it is ultimately the coordinator’s responsibility to submit the competed form. 

2.1.11 The school is responsible for making all arrangements for approving and appointing a scribe, reader, prompter, practical assistant/aide or communicator. The person providing support must not be another candidate, a relative of the candidate, the subject teacher or a representative from an advisory service where a conflict of interest may be apparent or perceived. The IB does not pay a fee or expenses to a person providing support. 

2.1.12 The school is responsible for making all arrangements for assistive technology that may be used for a candidate’s learning and assessment including speech recognition and reading software. The IB does not pay for the hiring or purchasing of equipment. 

2.1.13 The school is responsible for ensuring that all equipment authorized for a candidate with assessment 
access requirements functions correctly and that there is a member of staff who is familiar with its use (for example, a Braille machine, computer software)
Roles and practices of members within the School Community

To ensure implementation of the IBO’s Candidates with assessment access requirements
School
-The school will provide appropriate guidance and information to ensure that parents/guardians of students with special needs and the students will be able to make informed decisions concerning enrolling in the IB program. 
-Special Education specialists and 504 Coordinators will provide the coordinator and teachers with all IEP and 504 plan documentation. 
-Exceptional education case managers will host meetings to update students’ IEP and/or 504 plans. All stakeholders will be invited to attend these meetings (IB coordinator, teachers, counselors, school psychologist, parent/guardian, and student).  During these meetings, progress and performance of the student will be discussed to determine if any adjustments should be made to the IEP or 504 plan.
-Exceptional education case managers, counselors, and teachers will communicate regarding student’s quarterly and yearly progress to maintain understanding of student’s needs and monitor any adjustments that may need to be addressed within the student’s IEP and 504 plans. 
-The IB coordinator will apply to the IBO in a timely manner for students’ accommodations and special assessment arrangements.
-The IB coordinator will monitor the implementation of classroom accommodations by teachers and provide IBO approved examination accommodations as needed. 

-The school will facilitate the provision of appropriate accommodations such as but not limited to additional time, rest periods, separate testing space, technological aides, reading aids (readers, prompters, Braille), and assessment/assignments in special color or type size, audio recordings, assignment modification, extensions, and assistance or exemptions as specified by the student’s IEP, 504 plan, or approved by the IBO. 

Teacher

-The classroom teacher, in conjunction with the exceptional education case manager and/or teacher, will become familiar with the nature and needs of his/her students’ special needs by utilizing information and data collected within the classroom and by the exceptional education case manager.  The teacher will utilize appropriate resources to meet students’ needs and will keep a copy of the student’s 504 plan or IEP.

-The classroom teacher will provide accommodations, in conjunction with the exceptional education case manager and/or teacher, as needed and as outlined in the student’s IEP or 504 plan to ensure student success.

-The classroom teacher will maintain discretion and confidentiality in providing the required services and accommodations.
-The classroom teacher will provide relevant IBO approved special arrangements and assessment accommodations to specified students during the 2-year enrollment of specific courses (i.e. internal assessment, mock exam administrations)

Parents (Guardians)/Students
-Parents/Guardians will make requests for student services from the school as they are needed and in a proactive manner. 
-Parents/Guardians will provide documentation to school officials for the development of student IEP’s and 504 plans. Parents/Guardians will provide appropriate and required documentation to the IB coordinator in a timely fashion to ensure proper accommodation and special arrangement requests can be provided to IBO for approval. 
- Parents/Guardians will communicate with teachers, coordinators, and the exceptional educational case manager concerning their observations regarding their child’s needs to facilitate appropriate intervention strategies within the classroom and the IB program.
-Students will be proactive in seeking assistance from their teachers and the coordinator to meet their learning needs. 
-Students will utilize the accommodations appropriately and provide information during IEP and 504 meetings regarding the implementation of the accommodations so that any adjustments or newly developed needs may be addressed with the updated IEP or 504.
Terminology (as stated in IBO’s Candidates with assessment access requirements document, pgs 2-3):

Additional language learners 

Candidates whose medium of instruction and assessment is not their first, best or native language. 
Assessment access requirements 

A candidate with assessment access requirements is one who requires access arrangements in assessment conditions to demonstrate his or her level of attainment. 
Exceptional circumstances 

Circumstances that are not commonly within the experience of other candidates with assessment access requirements. The IB reserves the right to determine which circumstances qualify as “exceptional” and therefore justify a particular inclusive assessment arrangement. 
Inclusive assessment arrangements 

Changed or additional conditions during the assessment process for a candidate with assessment access requirements. These enable the candidate to demonstrate his or her level of attainment more fairly and are not intended to compensate for any lack of ability. 
Invigilator 

A person, or persons, responsible for supervising an examination. Also referred to as a “proctor” or a “supervisor”. The invigilator of an IB examination may or may not be the coordinator. 
Learning support requirements 

Support and/or access required to enable some candidates, who have the aptitude to meet all curriculum and assessment requirements, to reach their full potential in learning and assessment. Not all students who have access requirements will need learning support. 
Candidates with autism/Asperger’s syndrome, learning difficulties, speech, communication, physical and sensory challenges, social, emotional and behavioural difficulties, medical and mental health challenges may have learning support requirements. In addition, additional language learners may also receive learning support to bridge and develop their language.
Reasonable adjustments 

Changes or additional conditions to the assessment process which may not be standard and not covered in the list of inclusive assessment arrangements. They are unique to a student based on their requirements. 
Standard score 

A score, which allows for comparisons, that is based on a scale with a constant statistical mean and standard deviation. Publishers of psychological tests report standard scores with a mean of 100 and standard deviation of 15. 
Technical language (cognitive academic language proficiency) 

This refers to terminology specific to the subject being tested. It may be the target of the assessment and must be known by the candidate to understand fully the subject. Refer to Developing academic literacy in IB programmes which refers to cognitive academic language proficiency (CALP).
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